Education Benchmarks 

         Highlighted comments are for follow-up.          
Benchmark Update Survey Analysis



	Survey Results
	76  Respondents Total

	Important
	61

	Not Important
	3

	Modify
	8

	Don’t Understand
	4


18. READY TO LEARN Percent of children entering school ready to learn 
Source: Oregon Department of Education
	Comments
	Summary
	

	Positive
	1. Good county level measurement.

	Negative
	2. I can see where this benchmark could easily be prone to error based on numerous factors.

3. It can't be possible to really measure this.

	Suggestions
	4. Public Libraries are the only publicly supported agency providing 'early literacy' services to ALL preschool children and families.  This should be tied to the library benchmark in some way.

5. For the average Oregonian, it would be helpful to have a definition of 'Ready to Learn.'

6. Separate out aliens from citizens to get a better understanding of our challenges.

	Comments/?’s
	7. Who’s counting the illegal aliens in school?  What is their impact upon your numbers?

8. Ready to learn? They are all ready to learn.

9. In my day, home schooling wasn't an option - school should be mandatory-  period!

10. After volunteering in a Kindergarten for the last 4 years, it is very evident that our children do not start school on an even basis.

11. 'Ready to learn' could be subjective and vulnerable to varying definitions.
12. Literacy is the foundation.
13. Who defines 'ready to learn'?

14. How is this measured?

15. Kids are always learning, I think you mean they are ready to learn in a classroom setting.
16. Hard to judge without knowing what ‘ready to learn’ is.

17. Who is measuring this and under what criteria?
18. There is no information regarding why children entering school ready to learn is important on the data sheets that back this up.  Do we explain that early childhood success is a strong predictor of later success and good return on investment?


BENCHMARK CONTACT REPSPONSE (Linda Burgin, Mary Patzer & Gayle McMurria-Bachik, Oregon Department of Education)
· Insert comment(s) here please.
STAFF RESPONSE

· Comments #3, #4, #5, #11, #13, #14, #15, #16, #17 - “Ready to learn” is explained in the online endnote as data from kindergarten teachers completion of the Oregon Kindergarten Readiness Survey.  Teachers assessed students’ ability to meet six developmental dimensions gauged to determine young children’s readiness for school. Data indicate the percentage of kindergartners meeting all six dimensions. Perhaps we could expand the explanation to include the six developmental dimensions. We will also include this information in the printed report going forward.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	78  Respondents Total

	Important
	71

	Not Important
	1

	Modify
	6

	Don’t Understand
	0


19. 3RD GRADE READING AND MATH Percent of third graders who achieve established skill levels: a. reading, b. math 
Source: Oregon Department of Education
	Comments
	
	Summary

	Positive
	1. Good county level and school district level measurement.

	Negative
	2. Children learn at different rates. What does this really tell us?

	Suggestions
	3. Separate out aliens from citizens to get a better understanding of our challenges.

	Comments/?’s
	4. When will this be enforced?

5. They should all be able to read and to math. If not, it is a failing of the public education system. 

6. Why are the sciences being excluded?  Does this Benchmark cover non-secular schools?

7. How will 'established skill levels' be defined and measured?

8. The specific skill levels are what are important here - they should be appropriate and relevant to today's world.
9. The data reported behind this benchmark are not accurate.  3rd grade reading did not decline in 2004 as reported.  It remained steady in 2004 and increased in 2005. The 2003 data appear to be the problem


BENCHMARK CONTACT REPSPONSE (Linda Burgin, Oregon Department of Education)
· Insert comment(s) here please.
STAFF RESPONSE

· Comment #7 - The online endnote explains the skills measurements used. We will include this in the printed report going forward.
· Comment #8 - The online endnote explains indicators are adjusted to reflect changes in assessment and definitions of educational attainment under the Oregon Education Act for the 21st Century. We will include this in the printed report going forward.
· Comment #9 – The data we report came from the Oregon Department of Education.  We are looking into the reason for this inconsistency and will report any changes in our publications and on our website. 
ASSESSMENT COMMITTEE RECOMMENDATION
	Survey Results
	76  Respondents Total

	Important
	71

	Not Important
	0

	Modify
	5

	Don’t Understand
	0


20. 8TH GRADE READING AND MATH 
Percent of eighth graders who achieve established skill levels: a. reading b. math Source: Oregon Department of Education
	Comments
	Summary
	

	Positive
	1. Good county level and school district level measurement.

	Negative
	2. Just not happening.

	Suggestions
	3. Separate out aliens from citizens to get a better understanding of our challenges.

	Comments/?’s
	4. Change the curriculum, return to the basics: the 3 'R's. 

5. If they can’t read by now at that level it is a problem of the teachers they have had in the past. 

6. Where are the sciences?  Math and reading ARE critical skills, but useless if not given opportunities for application.

7. How will 'established skill levels' be defined and measured?

8. This would be higher if reading was explicitly taught to 8th grade students not at benchmark.  Middle schools need to focus on these students

9. The specific skill levels are what are important here - they should be appropriate and relevant to today's world.
10. The statement in the conclusion are consistent with other reported data. Again, the 2005 data show improvement but this will have to wait until next year.


BENCHMARK CONTACT REPSPONSE (Linda Burgin, Oregon Department of Education)
· Insert comment(s) here please.
STAFF RESPONSE

· Comment #7 - The online endnote explains the skills measurements used. We will include this in the printed report going forward.
· Comment #9 - The online endnote explains indicators are adjusted to reflect changes in assessment and definitions of educational attainment under the Oregon Education Act for the 21st Century. We will include this in the printed report going forward.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	73  Respondents Total

	Important
	29

	Not Important
	29

	Modify
	13

	Don’t Understand
	2


21. CERTIFICATE OF INITIAL MASTERY Percent of high school graduates who attain a Certificate of Initial Mastery 
Source: Oregon Department of Education
	Comments
	Summary
	

	Positive
	1. This has been a valiant effort but does not appear to be widely supported.

2. Good county level and school district level measurement.

	Negative
	3. Get rid of it.

4. Waste of taxpayer money.
5. It appears that CIM may be dying out.  It may not be significant to many.

6. I don't think this should be a benchmark.
7. I hate to say this, as a supporter of Education reform back in the 90s...but I think this benchmark is no longer relevant.
8. CIM should be dropped until all students achieve the basic skills and knowledge needed to pass each grade.

9. Unless/until there is a tangible payoff for students (advantages in post secondary education in terms of credits applied, or increase in starting wages for those with a CIM vs. one who did not obtain a CIM), there is not much value of collecting this information.

10. Considering that the state superintendent is trying to get rid of this, and the legislature is also ambivalent about it, I am not sure why we are even talking about it.

11. The CIM was a well-intended but ultimately dumb concept that has been deservedly put to bed.

12. CIM and CAM have never been well-executed, so I think they are a specious measure.

	Suggestions
	13. Replace CIM with statewide Honors Diploma or something similar. 

	Comments/?’s
	14. These certificates change/modify the educational processes because the focus is on the testing and rankings based on testing and minimal concern about quality of the educational process (i.e. learning through integration).

15. There's not a college in this country that cares about this marker - and very very few employers.

16. Needs context. Is CIM mandatory? Is the test for it standardized?  More detail. 

17. Most school districts do not make attaining the CIM a requirement for graduation. 

18. Not as the program has developed and is currently administered.

19. Implementation does not seem to have happened in a meaningful way across the state.  Minimum standards with proof of accomplishment is a great idea - but must be engaged by all to be useful.  Do Oregon colleges require CIM and/or CAM?  Is there a disconnect?

20. CIM has little meaning to employers and high education institutions within the state and no meaning to those outside of the state.

21. I think it is time to 'revisit' CIM.  

22. I'm completely unfamiliar with CIM's.
23. We need to move in the direction of requiring the CIM instead of away from it.  If public universities want public funds, they should be required to demand the CAM.  

24. Does a CIM have any relation to goals of education for preparing future citizens?

25. Let's just get all students to be successful in some area of interest.  Let's put our money there.

26. If CIM continues the entire content should be revisited.

27. I thought CIM was going away.

28. According to newspaper reporting on high school commencement activities, it didn't seem like very many students were taking the CIM test.
29. The problem here is that it is confusing in comparison to 10th grade achievement data which is higher than the 33% earing a CIM.  I always wonder if people know the difference. Either way, the HS data are not great


Notable Comments:

· As my son said, 'I'll worry about getting a CIM when colleges ask me if I got it.' It's superfluous. We should concentrate more on helping our high school students with college-levels testing and let how they do on the SAT or ACT reflect what kind of a job we've done in educating them for the next step.

· I am a parent of a senior in the PPS school system. I'm appalled at how much teaching in elementary school on up was focused on teaching to the CIM related tests rather than on learning and preparing kids for college. Most of my son's classmates realized that the CIM has no bearing on college entrance exams and chose not to focus energy on it - some admitted to sabotaging the test for fun (i.e. randomly checking boxes). I would highly suggest doing away with the CIM testing and rather focus on figuring out a way to provide top notch teaching and securing reasonable funding for it. 

· We are undergoing change on what we expect high school students to know and be able to do, probably eliminating the certificates and concentrating more on the high school diploma. This of course will require legislative approval, but the State Board of Education is in the middle of that work.

BENCHMARK CONTACT REPSPONSE (Linda Burgin, Oregon Department of Education)
· Insert comment(s) here please.
STAFF RESPONSE

ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	76  Respondents Total

	Important
	66

	Not Important
	1

	Modify
	9

	Don’t Understand
	0


22.  HIGH SCHOOL DROPOUT RATE Percent of students who drop out of grades 9-12 without receiving a high school diploma or GED
Source: Oregon Department of Education
	Comments
	Summary
	

	Positive
	1. This is an excellent measure of education system performance.
2. The importance of this benchmark needs to be stressed more!

3. I think this is important, but the reference points change, and the data are manipulated so that the percentages do not reflect reality.
4. Good county level and school district level measurement.

	Negative
	5. The way the rate is being calculated is showing an artificially low drop-out rate.

6. Using a multiple data source for this and bypassing the DOE data would be great if you could.  DOE data is suspect on this measure.
7. This is too specific to be a benchmark (a high-level outcome).  Believe ODE has this as a KPM.  Plus, benchmarks should be stated as positives (high level outcomes) not negatives.

8. These data are gathered by a variety of entities each with its own definitions.

	Suggestions
	9. Need to include why they dropped out so education can be changed to keep the young people in school.

10. Could explain why this matters. Lower job skills, less employable, lower standard of living, etc.

11. Separate out aliens from citizens to get a better understanding of our challenges.

12. I recently heard that PCC is the largest Metro high school. I would suggest taking the GED's out of the % count in order to accurately measure the high school success. Otherwise, we're simply measuring our community college successes. 

13. Could possible be improved by asking in a positive way (i.e., % who complete 9-12).

14. Change the benchmark to reflect percent of students who receive a H.S. diploma or GED.  Benchmarks should all go in the same direction (e.g. up is good, down is bad).

15. How about comparing 8th grade graduation numbers with high school graduation numbers?  Afraid to see that comparison?

	
Comments/?’s
	16. Why are they dropping out?  We need to know why first, then develop programs to help those who drop out because of ill parents, classes that don't challenge them, etc. 

17. Because by this time they have dropped through the cracks and teachers and counselors have given up on them. 

18. Efforts to prevent dropouts are almost non-existent.  Too easy for a student to fall through the system. 

19. We need to make sure ALL students find a reason to be in school.  We need to fund more technical training and access to a wide variety of interest.  We are steadily loosing these options due to budget issues.

20. Drop out rate increases may suggest schools aren't meeting needs of today's students.  I hope something is done with this information.

21. If the goal is to reduce this percentage, the unintended consequence may be unmotivated individuals stuck in schools who are harming the learning environment. 
22. The chart reports 2004 data for Oregon and then compares us nationally to 2001 data.  This is misleading and confusing. In addition, the one year method is not as clear as a four year cohort completion rate.  The USED is going to try to get all states to use their formula. This would allow better national comparisons.


BENCHMARK CONTACT REPSPONSE (Linda Burgin, Oregon Department of Education)
· Insert comment(s) here please.
STAFF RESPONSE

· Comment #6 - The online endnote indicates that multiple data sources are used. We will include these sources in the printed report going forward.
· Comment #12 - The online endnote explains how GEDs are used in the calculation, although alternative wording might make it more clear. We will also include this in the printed report going forward.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	77  Respondents Total

	Important
	69

	Not Important
	2

	Modify
	6

	Don’t Understand
	0


23. HIGH SCHOOL COMPLETION  Percent of Oregon adults (25+) who have completed high school or equivalent  
Source: Oregon Population Survey

	Comments
	Summary
	

	Positive
	1. This is a better measure than success in passing tests.
2. Good county level measurement.

	Negative
	3. If we're measuring drop out rate, why is this important?

	Suggestions
	4. Let's look at our incarcerated students and students in trouble that are not getting the skills necessary to be 'on the outside.'

5. Separate out aliens from citizens to get a better understanding of our challenges.

6. I think this would be more useful tied to employment performance.

	Comments/?’s
	7. Again it falls back on the public education system. We spend too much money on programs that are intended for non US residents.

8. Again, back to the basics in elementary education is important to make it easier for students to succeed at the higher level.

9. More context.  It's the converse to why it matters that people don't graduate/get a GED.
10. The chart is clear.  It does not account for in and out migration in the adult population.  But the data are clear.


STAFF RESPONSE (Oregon Progress Board is benchmark contact)
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	76  Respondents Total

	Important
	53

	Not Important
	11

	Modify
	12

	Don’t Understand
	0


24. SOME COLLEGE COMPLETION Percent of Oregon adults (25+) who have completed some college 
Source: Oregon Population Survey
	Comments
	Summary
	

	Positive
	1. Good county level measurement.

	Negative
	2. 'Attended college' is largely meaningless to me - can't tell to what degree experience was successful or unsuccessful.
3. Given #27 (Benchmark 25: Postsecondary Credentials) I don't think this is a critical benchmark--perhaps the Univ. System or DCCWD needs this information?

4. I'm not sure this rises to the level of Oregon Benchmark.

	Suggestions
	5. This should be coupled with trade school attendance to demonstrate job readiness. 

6. Should be specific as to degree (specialty). Some are more valuable (to society) than others.

7. Separate out aliens from citizens to get a better understanding of our challenges.

8. I think this would be more useful tied to employment performance.

	Comments/?’s
	9. College level degrees/programs are now critical in gaining meaningful employment as opposed to a WalMart job.  We must do more to encourage post-secondary programs, but the K-12 system has to be pointed that way as well.  Poor prep at that level almost insures failure in post-12 schooling.  And we need to change the perception that post-12 education should be entertaining more than informative.

10. More context. 

11. What is college?  Does this also measure a student that is very successful working on his parents’ farm, for instance?

12. What does this benchmark tell us?  Is the goal for Oregonians to have some college or is it to attain degrees/credentials?
13. Data are clear.  Our numbers compared to Washington are strong.


STAFF RESPONSE  (Oregon Progress Board is benchmark contact)

· Comment #2 - Benchmark measures “percent of Oregon adults (25+) who have completed some college,” but perhaps we should include a better explanation of this in the endnote.
· Comment #3 - Perhaps wording could be changed to better reflect the difference between benchmark 24 and 25.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	75  Respondents Total

	Important
	64

	Not Important
	4

	Modify
	7

	Don’t Understand
	0


25.  POSTSECONDARY CREDENTIALS Percent of Oregon adults (25+) who have an Associate's degree or other occupation-related credential

Source: Oregon Population Survey
	Comments
	Summary
	

	Positive
	1. Good county level measurement.

2. This seems to be a bit more at the Benchmark level, more so than #26. (Benchmark 24: Some college completion).

	Negative
	3. I think the data reported here might be a bit 'dirty' as they say in the research world.  Some folks may have a higher degree but no AA or occupation-related credential.  I'm not sure how this is measured but if it is based upon survey responses, it could be very problematic.  Also, I don't think this is a terribly valuable benchmark.

	Suggestions
	4. I really would alter the post-secondary benchmarks into some tiered process...where you ask those who have completed high school, then those who have AT LEAST as Associates Degree or credential...then #28. (Benchmark 26: College completion - bachelor's degree)
5. Separate out aliens from citizens to get a better understanding of our challenges.

6. I think this would be more useful tied to employment performance.
7. Charts are clear.  I wonder if it would help to add enrollment in community colleges.  These are our largest post secondary institutions.  Just getting the AA does not tell the whole story about Oregonians getting more education.

	Comments/?’s
	8. I think this is just as important or perhaps more important than the 4-year degree because it is where more people need training.  More funds need to be going to community colleges.  

9. More context. 


STAFF RESPONSE  (Oregon Progress Board is benchmark contact)
· Comment #3 - We need to better explain how the data is collected and reported.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	75  Respondents Total

	Important
	67

	Not Important
	3

	Modify
	5

	Don’t Understand
	0


26. COLLEGE COMPLETION Percent of Oregon adults (25+) who have completed: a. bachelor's degree b. advanced degree 
Source: Oregon Population Survey
	Comments
	Summary
	

	Positive
	1. This will always be important to our economy.  

2. Good county level measurement.

	Negative
	

	Suggestions
	3. Perhaps a comparison showing the ratios of educational levels earned and jobs obtained.

4. Again, should be specific to useful degrees.

5. Separate out aliens from citizens to get a better understanding of our challenges.

6. I think this would be more useful tied to employment performance.
7. It might be worth putting in data on degrees from Oregon institutions.  The charts show an increase in the population but this could just be a demographic change and not a benchmark of system improvement.

	Comments/?’s
	8. More context. 


STAFF RESPONSE  (Oregon Progress Board is benchmark contact)
· Comment #4 - This benchmark only measures college and advanced degrees.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	75  Respondents Total

	Important
	58

	Not Important
	4

	Modify
	6

	Don’t Understand
	7


27. ADULT LITERACY Percent of adult Oregonians with intermediate and higher literacy skills: a. prose b. document c. quantitative 
Source: Oregon Office of Community Colleges and Workforce Development
	Comments
	Summary
	

	Positive
	1. Good county level measurement.

2. It's reasonably important, but I wonder how this is quantified.

	Negative
	3. Other than using census data, not sure how this could be measured.

	Suggestions
	4. Separate out aliens from citizens to get a better understanding of our challenges.
5. Literacy is key to success in all other areas of life.  There should be a comprehensive approach to services from birth to senior citizens.  Libraries are key publicly funded agencies that should be tied to this benchmark.

6. Definition of 'Intermediate' and 'Higher' is needed.

7. This needs the terms defined for people who read at less than intermediate levels.  And why include it if it isn't important enough to keep current? 

	Comments/?’s
	8. Again falls back on a failed public education system.

9. Reflects basic teaching or lack thereof.

10. You can measure this??? 
11. How in the world is this measured?

12. Benchmark level?

13. What is the measuring stick?
14. No useful data.


BENCHMARK CONTACT REPSPONSE (Kristin Kulongoski, Oregon Department of Community Colleges and Workforce Development & Steve Reder, Portland State University - part a only)
· Insert comment(s) here please.
STAFF RESPONSE

· Comments #2, #3, #6, #7, #10, #11, #12, #13 - The online endnote explains this benchmark measures adult ability to answer questions of various degrees of difficulty regarding information in text (newspaper articles, warranties) and other documents (advertisements, graphs, pay slips, bus schedules, menus, unit pricing information), and the ability to communicate with basic writing skills in English. It represents the percent of the population at the top three (out of five) proficiency levels. It might be helpful to better define “intermediate” and “higher” levels. 
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	743  Respondents Total

	Important
	48

	Not Important
	14

	Modify
	11

	Don’t Understand
	1


28. COMPUTER/INTERNET USAGE a. Percent of adults who use a computer or related electronic device to create docs/graphics or analyze data

b. Percent of households with computers who access the Internet
Source: Oregon Population Survey
	Comments
	Summary
	

	Positive
	1. It would be of value to continue to know the percent of households with computers who access the Internet because, without that access, Oregonians will more restricted from education, information and business use of the Internet.
2. Good county level and school district level measurement.
3. I like the distinction between just having a computer for email and games and using it for production and research.

	Negative
	4. I don't understand the purpose of the measurement.  

5. Don't understand why we would benchmark against the % of adults who use a computer to word process or analyze data.  Seems like a lot of well-educated, talented people can get by without this.

6. May be time to move beyond this measure.

	Suggestions
	7. I would delete part 'a'; and I would also change 'who' to 'which' in what is now 'b.'

8. Just keep part b.  What use is part a?

9. The key here is where we should be at in terms of those who are (or could be) working. I would suggest changing the age-range to 18-65 rather than those over 25 (which includes a significant portion of retirees).

	Comments/?’s
	10. Other than census, how could this be measured? 
11. Why can't we use some of the 'wind up' computers being developed for use in Africa?  They would be inexpensive and use no electrical power.

12. This is our world today no matter what age a person is.

13. Library and wireless access may make it more the number of people who use the Internet as opposed to those with a computer who have access.

14. More context. 

15. Are there other skills within this electric device arena that are becoming more important? 

16. At some point, I would imagine that computer skills and Internet usage will be so widespread that this benchmark will not be very meaningful.  It will be like measuring the percentage of people who have access to a phone.


BENCHMARK CONTACT REPSPONSE (part a: Al Newnam, Oregon Dept of Community Colleges & Workforce Development, part b: Chris Tamarin, Oregon Economic & Community Development Department & John Irwin, Oregon Telecommunications Coordinating Council)
· Insert comment(s) here please.
STAFF RESPONSE

· Comments #4, #5, #6 - We need to include an explanation of the purpose of this measure.
· Comment #10 - The online endnote explains that data are self-reported, and are part of a series of questions on technology ownership and use. We will include this in the printed report going forward.
· Comments #13, #15 - Perhaps we need to update this measure to reflect more modern technology (e.g. broadband, wireless, library access) and technology-related skills.
ASSESSMENT COMMITTEE RECOMMENDATION

	Survey Results
	75  Respondents Total

	Important
	55

	Not Important
	8

	Modify
	11

	Don’t Understand
	1


29.  LABOR FORCE SKILLS TRAINING Percent of Oregonians in the labor force who received at least 20 hours of skills training in the past year 
Source: Oregon Population Survey


	Comments
	Summary
	

	Positive
	1. This is a reasonable goal and employers should be encouraged to plan accordingly.  Are there any tax incentives for providing work-related training?

	Negative
	2. I think this measurement is outdated.
3. Need to define 'skills training' Also, if worker must cover costs, measures could be less valid. 

	Suggestions
	4. Perhaps try to measure how many people NEEDED and received or how many people BENEFITED.  Simply receiving skills training is not necessarily good in and of itself.

	Comments/?’s
	5. Question is of what skills are important.

6. OJT is training, POST school.  It is the employer's game, not the state's.  We need to concentrate on our K-12+ and our ability to put well educated people in the job market and in the population where they will be able to make well informed choices and commentaries re Oregon's needs.

7. While higher education is important, we do not appreciate, support or give stature to the trade skills.  We need to return to a respect for the manual craftsmen in our society.  The trade skills quite often pay more than entry level degreed jobs and go wanting for applicants.
8. I am confused by the increase in the achievement of AA degrees and enrollment in Community Colleges and the statement of low labor force skills training. This seems contradictory.


BENCHMARK CONTACT REPSPONSE (Al Newnam, Oregon Dept of Community Colleges & Workforce Development)
· Insert comment(s) here please.
STAFF RESPONSE

· Comment #8: This is not a measure of education or preparedness for a job, but rather a measure of skills training received from any source (on the job or otherwise) in the past year. 
ASSESSMENT COMMITTEE RECOMMENDATION
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